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Abstract: The fall of the USSR has left the Central Asian 
republics like ships without rudders as far as their formal 
education is concerned. Various financial and ideological 
arrangements concerning curricula and other variables 
associated with the internal efficiency of schooling between 
Moscow and the republics came to an abrupt end. With 
"independence" also came problems of rebuilding the country 
through training of the young and the retraining of the work 
force. The new technology and the sciences have made the 
skills of many in the former USSR citizens inappropriate for 
utilization for economic development. 

It is argued in the paper that the Soviet education 
prepared various nationalities for caste-like occupations. We 
know now the negative impacts of the multi-track system of 
education of the USSR. While the military training and 
technology were relatively efficient, specialization in 
ethnicity driven occupations (in both the military and the 
civilian sectors of the economies) proved to be costly. Also, 
the implosion of the former USSR can be traced, in part, to the 
existence of these tracks and the existence of parallel but 
contradictory values (held by ethnic groups) and 
attendantsocialization agencies and associated institutions. 

The paper is based on readings on the region and the 
former USSR and interviews with students, teachers, parents, 
and administrators in Uzbekistan in 1992. The paper wiU 
illustrate the problems of commitment and competency and 
their consequences in the form of interplay between education, 

ethnicity, and nationalism. These have produced, so far, often 

deadly results of their own as the recent experiences in the 
Caucasus ( Chechniya, Abkhzia, the Ossets, Azeri-Armani, and 

Georgia) and Central Asia illustrate. 
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Central Asians are heir to ancient civilizations. Some of them 
predate Islam. However, it is Islam that for more than a millennium, to a 
large extent, guided the every day life of the Central Asians. In Islam they 
found a social system that gave them material and spiritual satisfaction. 
For most of them the examples from the life of the Prophet Muhammed 
and the works and deeds of the many that followed him became manuals 
for upbringing the youth. The people of Central Asia have also contributed 
greatly to the many civilizations of the wortd. The purpose here is not to 
recount the long history of these people or to list their contributions to 
literature, science and technology. The literature on almost any area of 
human endeavor testify to the contribution of the people. 

Great empires originated from this land. The Ghaznawids, the 
Khwarazshahis, the Timurids, the Shaybanids, and the Mughols of 
India are the more famous ones of many. Unfortunately, the Mongols 
in the thirteenth century tried to extinguish all the intellectual, 
commercial and spiritual lights of Central Asia. However, the 
people in the oases of this land, especially those in the bountiful 
Ferghana and Zarafshan valleys persevered, as did their faith and 
their various schools of thought in Islam. They were not able to 

capture their prominence again. Gone were their great universities, 
cities, and the irrigation system. The Mongols who eradicated all 
signs of economic growth and material development as well as many 
of the human resources could not, however, extinguish the Central 
Asians' spirit which was nourished by their Islamic faith. A few 
years later the Mongols melted into the largely Islamic culture of 
the region. 

Internecine wars followed, however, culminating in the 1 6th century 
wars between the Safavids (in the present day Iran) and the Shaybanids. 
These wars, the most devastating among the intera-faith wars in the 
Islamic wortd, sapped the energies of both empires. Central Asia not only 
could not recover but continued to deteriorate in the face of these wars, 

the modem version of "brain-drain," that followed these wars and the 
pressures by the newly emergent "West" embodied in the Russians who 
eventually colonized it. 1 Many people perished resisting the Russians. Many 
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groups surfaced from the local scene in ordertcftesist colonization~ One 
group of secular and religious scholars wanted to fight colonization by 
creating a movement that had among its many goals importing some of the 
so-called Western subjects in the curricula of the schools that they 
founded and operated, often in secret, out of the fear of the rulers, and 
their new masters, the Russians. Their movement was called the As.uli 
J..a.did ( the new method) in contrast to Asuli Oadim ( the old method) that 
exemplified the decay and ineptitude of the ruling dynasties. 2 

The Soviets and their forms of government, economy and, ideology 
followed the Tsarist Russians. The Soviets, unlike the Mongols, from the 
onset declared their hostility to Islam and other religions that competed 
with them. Through "Sovietization" programs they undermined almost all 
of the Islamic formal organizations. Only non-formal organizations 
functioned surreptitiously. Shari'ah. the law, became illegal. Religious and 
other tarditions were transmitted to the young orally. It is a great 
paradox of the twentieth century that while the USSR was claiming to 
have literacy rates close to 1 00 percent the people of its colonies in 
Central Asia remained largely illiterate about their immediate past and 
Islamic tradition. 

These Western men and women who made the Soviets (the councils) 
not only did not desire to "melt" into the culture that they attacked (as the 
Mongols did before them), they mocked it and systematically went 
through its various formal and informal organizations in order to 
dismantle its Islamic and other components of its traditions. 

After more than seven decades of "Sovietization" the people 
appear to be confused, disheartened, and demoralized. They ask 
"What is a Central Asian culture?" How much would this culture 
differ from the one (the Soviets') that Central Asians are trying to 
separate from? Can they live in peace with each other or would they 
cling to the Russians as the "security blanket?" What would be the 

role of Islam in all these developments? Can the Central Asians 
hammer a secure future from an immediate past of colonization by 
the Russians and the Soviets? Are they going to resurrect their 
Islamic tradition which shaped their history for more than a 
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millennium? What are some of the stabilizing institutions holding 

these societies together? Are these stabilizing institutions some of 
those that the Soviet Union tried to undermine for the past seventy 
years? Are the Russians willing to let these people find their path 
to development or are they trying to re-colonize them this time 
economically and financially? 

These are questions that are not only in the mind of many interested 
_ scholars but also in the minds of the many Central Asians interviewed by 

- the writer in Uzbekistan in 1 992. These questions are important even if 
one is unable to answer all of them with certainty because of the high 
rate and the magnitude of change that the region is undergoing in the 
present time. One can find the framework for the discussion of some of 
these questions in the theory of socialization of which education (in all 
its forms) is a part. 

Commitment is described as "An act or course of action that 
is demanded of one, as by position, custom, law, and religion. 3 

Competency is defined as "Physical, mental, financial, or legal 
power to perform. 4 These two are results of the process of training 
and education at the socialization agencies-chief among them are 
the home, school, the places of worship, and work. Only family (being 
the most informal) could not be totally controlled by the Soviet 
state. Schools, the media, work places as the most formal were 
affected greatly by the Soviet policies. Mosques, churches, and the 
synagogues were closed most of the time. In the mosques that were 
permitted to remain open, the imams remained as civil servants. 

It is assumed here that "formalness" and "informalness" describe 
degrees of control by the government (that range from more to less) 
over the institutions. Since the primary socializing agencies of 
Central Asia are located on this continuum it follows that some of 
the socializing agencies were less controlled by the government 
than others. Also that some of these agencies were incongruous with 
the others in the inculcation of materials attributed to increasing or 

decreasing levels of commitment and competency. If the process of 
socialization in some of the socializing agencies is taking place 
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with different degrees of vigor and "efficiency" than in the others, 
then the probability of either commitment or competency not taking 
place "adequately" or "appropriately" in the youth is high. 5 Students 
may become strong in one (a person with blind faith and no 
scholarship) and weak in the other (a scholar without faith). 6 It is 
possible for some people to be uncommitted and incompetent at the 
same time. To create the competent and the committed individual 
the socializing agencies have to be congruent with each other in 
their inculcation of values. Values taught in the various socializing 
agencies need not be identical, only similar. 7 If there are 
incongruities among the socializing agencies ( especially among the 
primary agencies such as the family and the places of worship, 
work, and education), then compartmentalization by children, in 
order to satisfy many, sometimes antagonist actors in their lives, 
will happen. Compartmentalization is a process that will detract 
from achieving proper commitment and competency in a population. 8 

Therefore, for any education system to be successful in inculcating 
the cognitive (an aspect of competency) and affective (an aspect of 
commitment) skills in children the message of the schools has to be 
reinforced positively by other socializing agencies. 9 

One can get some answers to some of the above questions posed by 
the Central Asians by examining quantitative and qualitative information 
about the region. In the final analysis, whatever happens in Central Asia 
depends on people relearning their past that has been forbidden to them to 
know by the Soviets and de-learning their immediate past colonization and 
servitude. 

Knowledge (of all sorts) and its understanding creates commitment 
and competency in people. This paper juxtaposes the educational (in the 
broadest sense) information of the "Sovietization" era (Central Asians 
immediate past) and the data on the "education" in the present 
"independent" states in order to get a sense of commitment and 
competency of the youth. The statistics about school variables, especially 
the demographic data are abundant even though often unreliable. 10 What is 
rare are data about matters of commitment (such as political 
socialization) and achievement ( ordinarily understood as test scores 
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assumed to be measuring some aspects of competency). Some of these 
data are deduced from discussions with students, parents, teachers and 
administrators from the local to the federal level in Uzbekistan in 1992. 

Since the so-called "independent" republics north of Iran 
and Afghanistan have not yet been able to freely break out of the 
social, cultural, political, and economic molds of the former USSR, 
children in these republics find some of the values inculcated in 

· schools, and the media in conflict with those taught in their homes, 
their places of worship, and later, even in some places of work 
outside the urban areas, where the majority of Central Asians 
reside. At the present time, these children and their agencies of 
socialization seem to have been caught between the immediate past 
and the present. In many places in Uzbekistan, for example, children 
still see images of Lenin in their environment and hear his words in 
their schools but use his collected works as toilet tissue at home. 11 

App~rently, the informalness of organizations (like the family) 
that makes it hard for the government to control makes it also the 
focus of attention by the government. The Muslim family was 
attacked continuously during the Soviet era beginning with the 
Cultural Revolution ( the Huium) of the 1 92 6. 1 2 Against scores of 

other agencies, in addition to the mosque and the family, the state 
of the USSR had long ago declared war and planned their destruction. 
Since 1 91 7, it has been this absence of congruity between the Soviet 
values ( such as atheism) and the religious values taught in most 
homes in Central Asia that has forced children to compartmentalize 
to please the competing and often hostile agents of influence in 
their lives. As a result, learning, especially of the concepts in the 
social studies, did not happen effectively. 13 As mentioned, this 
state of multiple loyalties and confusion of children still persists in 
these republics. The republics have not yet found the logistics and 
the proper ideological materials to build their coherent school 
curricula and the necessary supportive environments for them. 

Since the Soviet mold is not yet broken, the Central Asian 
children have to learn to survive in two different worlds: the state's 
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world of power and prejudice and the world of his or her own 
powerlessness as exemplified by unemployment in the urban areas 
and among the "cotton caste" in the countryside. They, like many 
minorities in other oppressed societies, became culturally 
amphibious: 1 

• They live in the proscribed world of their local 
communist elite during the day and try to live according to their own 
traditions (the few that have survived years of Russian and Soviet 
cok>nization) outside the work place. During the Soviet era many 
have perished physically or culturally in this cruel game of the 
Soviets. Some still pay heavy prices for trying to see things 
differently than their governments. 

The logical refuge from this state of affairs would have been the 
tribe, the village, and the local Islamic organizations. Forced settlement 
of the nomads and collectivization during the Soviet era destroyed many 
of the functional components of the tribe and the village. Some of the 
Islamic organizations had already been destroyed by the Russians prior to 
1 91 7. 1 5 Almost all of the Islamic values and their attendant institutions 
were declared illegal soon after the Soviets came to power. The present 
Islamic organizations in the region are anemic. Following are few· of the 
Soviet specific policies that aimed at undermining the traditions and 
cultures of the people of Central Asia. 

To reduce the degree of continuity from the past the Soviets 
changed the script from Arabic to Latin and then to Cyrillic in less 
than twenty years. All of this was done under the guise of improving 
the literacy rate in the area. 16 This policy undermined the Central 
Asians' historical and cultural continuity. It separated the 
curriculum from its cultural context. Today, most people in Central 
Asia cannot read the work of their ancestors, such as Farabi, Biruni, 
lbn Sina, Khwarazmi, Bukhari, Termizi, Rudaki, Nawai, and Jami 
among hundreds of others. Only a few of these works have been 
transliterated to the Cyrillic script. These works are still difficult 

for many to read because of the added diacritical marks and the 

addition of several letters from the Russian alphabet that people do 
not need but were forced to have in their alphabets anyway. 17 The 
policy of forced acceptance of the Russian alphabet was not so much 
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to increase the literacy rate ( the official So~iet version, &t ··was in-':. 
fact to erode the history and culture of these ancient peoples, and 
eventually to make them ashamed of their own common heritage. 1 a 

Other steps in the destruction of the masaiid , discouragement 
of the observance of the Five Pillars of Islam, encouragement of 
alcoholism,{now almost endemic in the region) and the consumption 
of other stuff that Muslims call fasad (rotten), were taken, often, 
with great amount of violence. Drinking, among the Central Asians, 
has become, as if, a ritual for the realization of collective shame. In 
addition to these, private property was seized, religious and other 
civic leaders were humiliated, killed or put to flight and the literary 
figures were asked to emulate the Russian communists in their 
writings. 

These changes undermined the institutional scaffolding of the 
value system of Central Asia. Going back and rebuilding some of 
these institutions is not easy and will take a long time. As an 
example one can look at the changes of the script back to Latin and 
to Arabic (in the case of the Tajiks). The possibility of the 
population of these republics moving from a very high rate of 
literacy to semi-literacy is high. In the light of the economic 
problems, political rigidity and hyper-nationalism it may take a few 
generations for the curricular issues to get sorted out and the region 
become intellectually and politically stabilized. 19 

These were just a few examples of the many changes that 
were forced on Central Asia's social and cultural scenes before the 
Soviet education (like other Soviet institutions) could be planted 
there. Soviet education from its inception was faced with major 
problems. One problem that eventually contributed to the unraveling 
of the USSR was how to create the Soviet Person and rule the 
multiethnic country. The ideological imperative that gave legitimacy 
to the state was that the Soviet system will create the Soviet 
Person. 20 This person was supposed to be omnicompetent, 
internationalist, a humanitarian, and a good communist. These were 
the theoretical goals of the polytechnical education that were given 
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him. These acquired characteristics required the culture to be 
standardized and ethnic boundaries eradicated. However, political 
factors dictated the adage of divide and rule. Thus ethnic 
nationalism was fostered under the Soviet slogan of "nationalism in 
form and socialism in content." 

The Uzbeks, Turkmans, the Qirqiz, (Kirghiz) the Qazzaqs, 
(Kazakhs) and the Tajiks feared not only their own russification and 

-colonization by the Russians but also the imperialism of their 
neighbors. As a result of the Soviet nationality policies the "form" 
became more important than the "content." Uzbeks, Tajiks, 
Turkmans, Kazakhs, and the Kirghiz (and the national minorities 
within each of these nationalities) began to lash out at each other 
and at their masters, the Russians, in their poetry and prose written 
in their various languages. 21 Linguistic nationalism ( and other forms 
of nationalism) was sanctioned as long as it did not challenge the 
Soviet state and insult the Russians. Russians themselves were 
frightened by the apparent success of Sovietism and began to stress 
their own nationalism. Nationalism of the Russians and the 
nationalism of other nationalities eventually undermined the Soviet 
programs that aimed in theory to destroy all forms of nationalism 
and ethnicity for the development of one monolithic Soviet culture. 
In reality these programs were not so much designed for economic 
development and the creation of the Soviet Person as they were 
designed to keep the Communist Party in power. Many individuals 
perished for exceeding the permitted range. Nationalism eventually 
led, as it always does, to "provenciafization," "ethnicalization," and 
racism. Soviet nationality policies, among others, undid the 
Sovietization of the USSR. Since the Central Asians are following 
these policies the problem of destabilization will continue in the 
region, undermining the development of competencies and 
commitments in children. 

Other means for cultural survival and effective learning such 

as the regional languages and the area's major lingua franca, the 
Chaghatai, were weakened or destroyed through the Soviet language 
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policies. Learning happens more effectively if children are taught in 
their mother tongues. The Soviets' politics of language 
overshadowed this pedagogical imperative in favor of the Russian 
language. On the acquisition of the Russian language hung social, 
economic, and political rewards. It still seems to be true, with a 
twist. Only now resources are being reallocated away from the 
Russian language for the development of the local languages. Sadly, 
the language policies of the past are being implemented in these 
"independent" republics. In Uzbekistan, for example, Uzbeki seems to 
have "hogged" most of the resources released from the Russian 
schools since 1990 at the expense of Tajiki and other languages of 
the minorities. The Soviet tragedy is being replicated in each of the 
Central Asian countries at the present time. 

Local children were further punished by going to bad schools 
and were taught by bad teachers of the Russian language. Then they 
were asked to compete with the Russian children living in the same 
republic for places in the higher educational establishments by 
passing the Russian language enterance examination. Naturally, the 
Russians and other Slavs who did not face the language difficulty 
not only increased their frequency in these organizations but also 
scored higher in many Russian-only subjects. Thus the Russian 
language was used to eliminate many young Central Asians who 
could not pass this requirement. Its effect was to create different 
self-perceptions among the colonized and the colonizers: for 
example, that the Central Asians were not smart enough and that the 
colonizers were somewhat of a super race who deserved to rule with 
impunity backed by the test scores, the Soviet Army, and the KGB. 
22Now, the Uzbeks (and others) practice this policy. Tajiks in 
Uzbekistan only recently were permitted to use their mother tongue 
for school instruction. Many of them have been forced to report their 
ethnicity in their internal passports as Uzbeks. 23 The Tajiks in 
Uzbekistan are so poor that even in famous cities such as Bukhara 
hand-me-down textbooks from Tajikistan and Iran are being used by 
the Tajik children. 24 
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Relatively few russified Central Asians became mobile 
socially and spatially. Most could not move to their own cities 
because these places had become culturally and linguisticalty 
hostile to them. Major urban centers like Tashkent are for all 
practical purposes Russian cities. In urban areas the Russians and 
other Europeans are dominant culturally and demographically. This 
has created other pedagogical problems for the Uzbeks and others 
living in the republic that require a separate study. Rarety were 

_ local Central Asians permitted to move to the traditionally Russian 
cities such as Moscow. Not a single Central Asian ever became the 
source of real power or authority in the political bureau of the 
Communist Party. The few who managed to rise above their regions 
and become nationally known in some instances had managed to damn 
their own tradition and heritage before that. These were the real 
successes of the Soviet system. There were few of them. For 
example: men like Islam Karimov in Uzbekistan and the Khujandi 
Uzbek-Tajik clique do not have any root in their people. They are 
ruling Uzbekistan and Tajikistan through terror. They have remained 
in power, using the Russian troops and intelligence services as 
"crutches" when faced with opposition. 25 There are enough of them 
to act ( then and now) as wardens in prisons named Uzbekistan, 
Khazakhstan, Kirghizstan, Turkmanistan, and Tajikistan. 

It is suggested here that incongruity between the socializing 
agencies, among other factors, led to the collapse of the USSR. The 
Soviet schools, for example, taught children to think of themselves 
as part of the Soviet people and to glorify the Soviet homeland. More 
specifically, the instructions asked the children to emulate the 
theoretical Soviet Person-a raceless, sexless, and nationless 
person. However, they were also taught by the other socializing 
agencies like the family, places of work or play that they belonged 
to different nations that have cultures and traditions far superior to 

the Russians and indeed the "Soviet Culture" itself. These 
instructions were forced on them by the political imperatives of 
the USSR (and now the republics) that aimed at the enhancement of 
the child's nationalism and, other forms of ethnocentricities. Still 



other instructions were given about Islam as the superior social 
system and some children learned through underground makatib 
(Islamic schools) the rudimentary religious rituals. 

These multiple and often contradictory instructions that children 
were given during the Soviet era continue in each of these "orphan" 
republics at the present time. Now that the Soviet Person died with 
the USSR each republic is searching for someone from their past to 
take his place. The Uzbeks seem to have found the poet-politician 
Alishir Neva'i (d. 1501) of Herat. It was interesting to see his 
apparent image replacing Lenin in many office buildings in 
Uzbekistan in 1992. Apparently, Uzbeks are telling the children that 
Newa'i is better than Lenin. How are they going to convince the youth 
that Newa'i is the Uzbek equivalent of the Soviet person? Ironically, 
because of their ignorance of the past, some in the leadership of 
these republics are desperately looking for the surrogate "mother 
Russia" or the West for inspiration and guidance. 

After spending enormous resources for more than seven 
decades on the schooling of millions of children only a handful could 
be classified by the authorities as competent( sha'istah- %o •<;Y£e, 
dara'i ahliyyat, salahiyyatdarfZd o~aie ) and committed 

(muta"ahhid ··UL• 0) men and women. For most the credentials 

given them simply certified their levels of schooling rather than .. 
their achievements in convnitment and competency. Most were 
relatively incompetent men and women when compared to their 
counterparts in other countries. These students also suffered in 
terms of the quality and quantity in their school variables when 
compared with the same age cohorts in Russia proper and other 
Europeans among them. 26Most were also not committed to any 
ideology, including socialism or Islam. Very few of them knew 
anything about any ideology other than slogans. The awkward 
articulation of aims and the processes of implementation by the 
system did not permit any ideology to be internalized by the 

population in order to bring cohesiveness to these fractured 
societies. For example, the present leaders ( and the Soviet decision 
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makers before them) knew about tribalism and the characteristics 
of ethnic identification. They used these data to divide and rule the 
country. They tried to destroy Islam which could have given the 
people a common denominator for integration and development. The 
Soviet nationality policy was flawed. The inept leaderships (and 
their Russ allies) in these republics have left the former Soviet 
system standing without any ideological underpinning other than 
blind nationalism. 

The so-called Uzbek, Tajik, Kirghiz, Kazakh and Turkman 
nationalism as articulated in the textbooks have become racist as 
all nationalistic ideologies in the final analysis will become. 27 By 
defining an ethnic group's nationalism through an emphasis on the 
imaginary, or real, characteristics of the group these educational 
policies are doomed. They are flawed like that of the Soviet 
curricula that emphasized the creation of an imaginary Soviet 
Person for children to emulate. Now children are asked to emulate 
idealized persons who are supposed to have existed as Uzbek, Tajik, 
Turkman, Kirghiz or Kazakh in a far distant past. Nationalism of each 
group has made these ideal individuals to become mutually exclusive 
solely by their ethnicities. The nationalistic education of each 

republic relies on the dominant ethnic group to be emulated by the 
rest of the population. This has created cynicism and skepticism in 
children and the adults, especially among the minorities. The Tajiks 
of Uzbekistan in almost all of their cities will not ( out of fear) 
speak their own language in government buildings. It is strange to 
hear Uzbeki or Russian in an organization surrounded by the Tajiks 

and that are supposed to serve the Tajiks. In the Ministry of 
Education in the province of Bukhara, the Minister was an Uzbek 
woman and her deputy was a Russian. I did not see any Tajik of any 
authority in the education system of Bukhara except some principals 
in rural district of Ramitan. This type of educational policy is 
similar to the Soviets. It will force the minority children, such as 
the Tajiks, to continue to "compartmentalize" themselves and make 
them question their own identity. (These policies also take their 

toll on the dominant group's children who try to live up to the ideals 
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of the textbooks but find them to be impossible.) Nevertheless, the 

government's textbooks have become the documents for the . 

children's own authentication. As a result, schooling fosters the 

mistrust within the individual child. The child could not trust his 

own judgment nor the judgments of others. The texts also do little 
to reduce the mistrust that already existed between the many groups 

on the various issues hinging on ethnicity. Schools continue to fail 
to integrate the Central Asians. The Soviet policies that these 

· republics have inherited and the peoples' ignorance about their own 

history and tradition will not help to reduce the sense of alienation 
of children from their own culture and tradition. 

Central Asia has one of the highest infant mortality rates in 
the world. It also has a devastated environment with one of the 
highest amounts of pesticide usage and residue per person in the 

world. Soviet environmental policies have destroyed the Aral Sea 
and have created catastrophic health conditions for the people, 
especially,· among the Qaraqalpaqs. 28.rhey have already taken steps 
to create different relationships between their region and Russia as 

well as among themselves and the rest of the world. 29 

Moscow has also decided to let these minorities fend for 

themselves in the resolution of some local conflicts, some of which 

were put there by the Russians in the first place. Clashes have 

occurred between the Russians and the local people, among the local 

people and the irrmigrants (the Meskhetians and the Uzbeks in the 

Ferghana valley) to the area, and among the local people themselves 
in places like Osh, Kirghizia, and the destitute Tajiks fighting each 
other. These conflicts are familiar. They all have their causes in the 
relationships between the colonized and the colonizers. Coming out 

from a state of colonization that centrally planned their lives, they 

feel they have no clear direction or a mission without the Russians' 

control of their intellectual and security institutions. It should be 

clear that outstanding real estate problems between Uzbeks and 

Kazakhs, Uzbeks and Turkmans, Uzbeks and Qaraqalpaqs, Tajiks and 

Uzbeks, and Kirghiz and Uzbeks remain to be solved. Unfortunately, 
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schooling in the present Central Asian republics does not prepare the 
future generation for the peaceful resolution of the conflicts. 

Most of the Central Asian elite have not yet changed. The few 
changes in their behavior have often been created by political winds 
instead of new visions for development and freedom. Some, like 
most other politicians, want to hold on to power instead of trying to 
test their popularity in free elections. 30r-hese men and women, 
products of the Soviet system, now look like so many desperate 
persons who see themselves caught between totalitarianism and 
dictatorship on the one hand and freedom on the other. The Central 
Asian communist elite officials want to hold on to power for as long 
as possible by attaching themselves as so many barnacles to the 
Russians. They can always assert their "authority" through terror as 
the recent history of the area bears witness. 
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1. The Russians were in the Caucasus years earlier. See my "The First 
Encounter: Russians in the Khamsah of Nizami Ganjawi," paper presented 
at the Fourth International Conference in Central Asia: Language, 
Nationality and Social Order in Central Asia, 1 1 00-1 990, University of 
Wisconsin at Madison, September 27-30, 1990. 
2

• For this very brief background there is a huge literature. Following are 
must readings: 

a. The pre-Islamic literature includes archaeological literature and those 
associated with the Avestic learning and Buddhism. This category includes 
parts of Bobojon Gafurov's, (Babajan Ghafur) TanJBHKH' npeeHeHBOHO 

npeBHHQHQ H cpenHeBeKOBQHQ HCTOQHHQ, Moskva: "Nauka" 1 972; Richard 
Frye, The Heritage of Persia; UNESCO's study of the Kushans and many 
other mythical and epochal works by the Tajik and Turkic people like the 

Shahnamah and the Manas respectively. 
b. The Islamic literature is enormous. It included the work of Islam's two 
great Muhaddithin ,ike Bukhari and Tirmizi, as well as works by great 
many other Muslim writers like F arabi, Biruni, lbn Sina, and Ghazali. Also, 
related to this period, before the fall of the area to the Russians in the 
later half of the 1 9th century, are hundreds of titles among which are the 

following: Abu al-Fazl Muhammed b. Husayn Katib Bayhaqi. Ta'rikhi 
Bayhagi. Edited by Sa'id Nafisi, Tehran: Danishgah-i Tehran, 1932/1953; 

Ata Malik Juwayni, Ta'rikh-i Jahangusha, Completed about 658 AH/1 250 
AD., edited by Moharm,ed Qazwini, Leiden: Brill, 1912., Vol., 1; V. V. 

Barthold, Four Studies on the History of Central Asia. 3 vols. Leiden: 
Brill, 1962-63; by the same author, Turkestan Down to the Mongol 
Invasion, 2nd. edition., E. J. W.; Abdul-Hayy Gardizi, Zayn al-Akhbar, 
edited by Sa' id Nafisi, appeared in payami Nau, Vols. Ill and IV., Tehran: 
Payami Nau, 1325-6/1946-47, 1327-30/1948-51; Nafisi, Sa~ id, Ahwal 
wa Ash' ar-i Abu Abdullah Ja' far bin Muhammed Rudaki samargandi, 
Tehran: Kitabkhana-i Taraqqi, 1309/1930; Nakosteen, Mehdi, History of 
Islamic Origins of Western Education, Boulder. University of Colorado 
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Press, 1963; Nizam al-Mulk, Abu Ali Hasan b. Ali Tusi, Siyasatnamah, 
Compiled 484/1091 -92, edited by Ch. Schefer. Paris: 1891. 

c. The Russian occupation of Turkistan: The literature in this category is 
large, and most of it in Russian relates to the Orthodox Church's efforts 
at the conversion of the Muslims and other forms of propaganda against 
Islam by the Tsarist government. Fanny E. Bryan, "Anti-Islamic 
Propaganda in the Soviet Union and the Tenacity of Religious Cultural 
Values," Ph.D. Dissertation, Department of History, University of Illinois, 
1992, details this literature. What follows is a small sample of the 
materials of the period other than those produced by the Church and the 

Tsarist Government: Schuyler, Eugene, Turkistan; Notes of a Journal in 
Russian Turkistan, Bukhara and Kuldia, Edited by Geoffrey Wheeler. 
London: Routledge and Kegan Paul, 1 968; Sergeant, Patrick, Another Road 
to Samarkand, London: Hodder and Stoughton, 1955; Von Schwarz, Franz 

Xaver. Turkestan. die Wiege der iodogermanichen Yaker. Freiburg: 
Herdersche Verlagsbuchhandlung, 1 900, partially translated by Human 
Relations Area Files. 

Among hundreds of other titles in this period, one segment of the 
literature that stands out in the last half of the 1 9th and early in the 20th 
century, is the material that was about and created on various aspects of 
life in this area by the so-called Jadidists. Included in this category are 
the following selection: Ayni, Sadriddin, MQKTQ6H KyxHo, Dushanbe: lrfon, 
1966; by the same author, pages from MY Own History, Moscow: Foreign 
Languages Publishing House, 1 9 58, Yoddoshtho, 4 vols. Stolinobod: lrfon, 

1949-1 954, Margi Sudkhur, Stolinobod: lrfon, 1936; Becker. Seymour, 

Russia's Protectorates in central Asia; Bukhara and Khiya 1865-J 924, 
Cambridge: Harvard University Press, 1 968; Fitrat, Abdura'uf, Biyanati 
Sayyahi Hindi, Istanbul: 1913; Fitrat, Abdura'uf, Munazira, Istanbul: 
1917; Pierce, Richard, Russian Central Asia; J 867-J 917, Berkeley: 
University of California Press, 1 960; Zenkovsky, Serge, pan-Turkism and 
Islam in Russia. Cambridge: Harvard University Press, 1 960; Altworth, 

Edward, Uzbek Literacy politics, The Hague: Mouton and Co., 1 964. In all 
of these, and the related literature (some written by the intellectuals 
Jadidists like Ayni and Fitrat) one gets a clear picture of the factors that 



contributed, from within and without, to the fall of the Amaret of 
. . 

Bakhara. 

d. The major reference works specific to the economic policies and their 

implementation during the Soviet era are: National Economy of the USSR 
(HaponHoe xoJsHcrao e cccp) and similar volumes for other republics such 

as HQOODHOe X038HCTB0 TQD>+<HKCKOH ccp for various years) The USSR jn 
figures ( cccp B u H;pax) for various years and similar volumes for 
Tajikistan) and locally written works including articles in the newspapers 
and weeklies such as the following from Tajikistan: OMyJrog.(Teacher) 

HKD1CODH KHWDOK, (Agriculture) ':iQMXYQHBI, (Republican) and ':iQBOHOHH 
To~HKHCTOH (the Youth of Tajikistan); Report on the USSR; IMF/ 
IBRD/OECD/EBRD, The Economy of the USSR, among many others. Within 
each category there are variations that are based on ideology, power 
relationships and methods pursued by the writers. Yet each category of 
literature is different from the other in many ways such as the level of 
confidence, hopefulness and authority of the writers. It is very clear that 
none of the categories cited gives the readers the exuberance of the early 
Muslim writers of the 8th-1 0th century in this region. 
3

• American Heritage Dictionary, electronic version, 1992. 
4 "b'd . I I . 
5

• Robert Dreeben, On What is being learned in School Reading: Mass., 1968 
6

• One can argue with confidence that the "proper" scholar is the one that 

has followed a curriculum which rests on the unity of knowledge. This 

point, I think, is very critical in the education of any community. The 
concept of "general" education, is probably derived from the intuition that 

one gets about "general knowledge." 
1

• It is quite possible that values are never identical in different 

socializing agencies. All they need to do is reinforce one another rather 

than copying wnat they cannot. 
•. Some believe that convnitted is also the competent and yice versa, 
After all, the ideal Muslim is supposed to have acquired mutually 
reinforcing and inclusive achievements by being: God fearing ( muttagi,) 
learned, {aliml, and brave {shuia'.) The achievement of one of these 

attributes of the lnsani Ka mil ( the complet human being) is the 
culmination of the others. 
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'. Long time ago, It used to be that commitment and competency took place 
at home alone. Since state takeover of the education system of 
communities, over the years, the communities and the states have 
developed their separate perception of what constitute good education and 
the good person. See Margaret Mead, "Socialization and Enculturation," in J. 
Chilcott, N. Greenberg and H. Wilson edition of Readings jn the Social
Cultural Foundation of Education, Belmont, California: Wadsworth 
Publishing Co., 1969, pp. 102-109; Jandhyala 8. G. Tilak, "Public and 
Private Sector Education in India," in R. Amove, P. Altbach and G. Kelly 

edition of Emergent issues in Education; Comparative Perspectives, 
Albany: SUNY, 1 992, pp., 1 73-1 85. 
10

• Nothing proves better the unrliability of the Soviet data than what we 
see in the remnants of the former USSR. 
11

• Field Work, Uzbekistan, 1992. 
12

• Gregory J. Massell, The Surrogate Proletariat: Moslem Women and 
Revolutionary Strategies in Soviet Central Asia. J 919-J 929, Princeton, 
New Jersey: Princeton University Press, 1974. 
13

• This is, apparently, why when the USSR fell no one of its citizens "shed" 
a proverbial "tear." 
16

• Gregory J. Massell "Laws as an Instrument of Revolutionary 
Change in a Traditional Milieu: The Case of Soviet Central Asia" in 

Law and Society Review (February 1968): 179-228. For the 
description of caste-like occupations in the former Soviet Army. 

See s. Enders Wimbush and Alex Alexiev, The Ethnic Factor in Soyiet 
Armed Forces, Santa Monica, California: Rand Corp., 1 983. 
15

• Fanny Bryan, op. cit 
1'.E. G., Lewis, Multilingualism in the Soviet Union. The Hague: Mouton, 
1972. 
11

• For example: Ll, bl, 1,, and ut. 
11

• Shorish, "Planning by Decree: Soviet Language P~licy in Central Asia," 

Language Problems and Language Planning. Vol. a, No. 1 (Spring 1984 ), pp. 
35-49. 
1
•. By "intellectual stability" is meant the deepening of knowledge about 
the self, the convnunity. the region and also their "rooting" of the various 
knowledges in the tradition and culture in a supportive environment. 
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20
• It was never assumed that the Soviet Person could create the Soviet 

State because of the priority of the Party. 
21

• The Ungua franca of the area was Chaghatai prior to its demise 
by the Soviet language policies. Ethnic tensions, in part, because of 
linguistic chauvinism exist in each republic. The most powerless 
ethnic group, as a rule, acquire the most languages. For example: in 
Uzbekistan the Russians know onty Russian, the Uzbeks know Uzbeki 
and Russian, the Tajiks know Tajiki, Uzbek and Russian. 

· 
22

• Remi Clignet, "Damned If You Do, Damned If You Don't: The Dilemmas of 

Colonizer-Colonized Relations," in Education and the Colonial Experience 
ed. Philip Altbach and Gail Kelly, (New Brunswick, NJ., Transaction Books, 
1984 ), 77-95. 
23

• Comparing various Soviet population census data ( 1 926-1 990) will shed 
more light on this problem. 
2
'. Field Work, Uzbekistan, October, 1992. Apparently having some 
textbooks, regardless of their origins and purposes, is better than having 
none. 
25

• In Samarqand, I was interviewed by the deputy governor (Akram 
Khudaiqulov, a Tajik puppet of the Uzbeks) of the Walayat for wearing a 
chapan which was a gift from the school teachers to me against the cold. 
The Hakim thought I was in the province to create "Islamic" problems for 

the country. The same line of nonsense was followed by his subordinates 
and others in the police of Samarqand. This is similar to the same line of 
reasoning that is used by the Western convnentators about the threat of 
the so-called fundementalism. 
:». Personal interviews with students, teachers and administrators, 
Uzbekistan, 1 992; "HQQKQ3" for various years and, GIOIHCD:fieCKHH 

cnpQBO':iHHK' OCHOC,HblKR OQKQ3QT@J]@M HQQODHOCO o6pQ30BQHH8, for various 
years and republics. It would be interesting to measure degrees of 
inequity and inequality of educational opportunities in the region by using 
selectivity indexes, GINI, and variation coefficients. One should be 
skeptical of the data generated in the former USSR that have been used to 
measure degrees of equity and of educational homogeneity. See my 
article, "Who Shall Be Educated? Selection and Integration in Soviet 

Ce :ral Asia," in The Nationaltt.y Question in Soviet Central Asia ed. 
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. ' 
Edward Allworth (New York: Praeger, 1973); Brian Silver, "Levels of 
Sociocultural Development Among Soviet Nationalities: A Partial Test of 

the Equalization Hypothesis," The American Political Science Review 68, 
no. 4 (December 1974): 1618-1637. 
27

• Shorish, 
0 L:.....;WI ,,- .;~ ~ .;~ ~ l_;S J- J r :i...1 

.)I n J-L- •)-~ (, r-,o_ ,n., ~ JL.. l T •) .. ..:. , I: ...,; , 

~ , 0 1..,+i , 0 1~1 ,,,- 1-1 I.SJ~ lfJ.J~ .J J-:;.,.1 ..:.,)JJ ..:.,l..,L.!..:;1 
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21
• See the excellent book by Murray Feshbach and Alfred Friendly, Jr., 

Ecocide io the USSR: Health and Nature Under Siege (New York: Basic Books, 
1992). 
29

• The literature on Central Asia is enormous. These are mostly based on 
accounts of the journalists and the diplomats. Scholarly work on these 
republics has not yet begun because of the relatively rapid rate of 
political and economic changes that they are undergoing. 
30

• For an interesting report on Uzbekistan and statements for the 
desirability of stability (i.e., some sort of relationship between Moscow 
and Tashkent, albeit a more "benevolent" form of domination
subordination relationship) see James Critchlow, "Uzbekistan: The Next 
Nationality Crisis?" Report on the USSR (18 May 1990): 6-13. See also by 
the same author "Islam in Public Life: Can This Be 'Soviet' Uzbekistan? " 
ibid., (16 March 1990): 23-25. 
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